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Overview
About Homefield
Homefield College is a specialist college and charity that provides
education, training, care and support to people with learning and
communication disabilities. We help people to achieve their goals
through practical experiences and person-centred learning in the
local community, in accordance with our organisational values:
Equality

Empowerment

Respect

Sustainability

Our Provision
At Homefield, we offer:
•
•

Education
Residential Care

•
•

Residential Experience
Day Services

Our main focus is our education provision, as we are predominantly
funded by ESFA to provide study programmes for young people
aged 16 – 25 who have an Education, Health & Care Plan (EHCP).
As part of our education provision, we have pathways that provide
tailored learning routes for our students:
→ Pathway 1 – Personal Development (P1)
Students improve their social and communication skills,
increase their independence, and develop more interests.
→ Pathway 2 – Skills for Life & Work (P2)
Students further their independence, prepare for daily life
activities and develop their employability skills.
→ Pathway 3 – Mission Employability (P3)
Students gain a solid foundation of skills and knowledge in
vocational industries to boost their career prospects.
→ Supported Internships (SI)
Students access internship opportunities based at an employer
to help them secure paid work using the skills acquired.
Some of our students are not yet ready to access our pathways and
so benefit from our Bespoke & Outreach provision; this may be due
to their social anxieties, complex health needs, or poor previous
experiences with education providers.
As part of our bespoke offering, we can work 1:1, at student homes,
or provide specialised study support to help students make the
transition to college. We also work with Macintyre to sub-contract
placements with the aim of progressing onto a Homefield pathway.
Each study programme contains the following elements, adapted to
meet the needs of each student: literacy; numeracy; independence
(including community access and travel); life skills; employability &
career development; healthy living & fitness; Personal, Social,
Health & Citizenship Education (PSHCE); British Values, Prevent &
Safeguarding; Recognising and Recording Progress & Achievement
(RARPA) and / or qualifications; and vocational experiences.
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We deliver a wide range of vocational sessions, including:
•
•
•
•

Horticulture
Small Animal Care
Catering & Hospitality
Art, Craft & Design

•
•
•
•

Digital Media
Performing Arts
Woodwork
Sport & Lifestyle Fitness

in order to provide practical career opportunities for students.
We also work with T.E.C.K (motor vehicle) and Enstruct
(environmental construction & woodland) in order to widen our
provision for students, who benefit by learning from these
organisations’ industry-specialist instructors.
To help students gain practical work experience in real working
environments before moving on to external placements, we operate
two commercial enterprises – Barrow of Treats (café & sweetshop)
and Breward’s (coffee shop) – which are open to the general public.
All our provision is tailored to the needs of each student, making
sure they feel safe and can become equal citizens in society. We
operate out of multiple sites within local villages (Mountsorrel,
Sileby & Barrow-upon-Soar) & towns (Nuneaton) so that we can
achieve our mission of providing community-based experiences.

2020/21 Operating Landscape
The COVID-19 pandemic has provided ongoing challenges for
Homefield and has had a knock-on effect for some of our planned
activities and goals. Despite this, we have been able to implement
improvements and our trustees, management and wider staff body
remain ambitious for the College’s future.
A particular focus has been increasing support for staff and
students to help with their wellbeing, something that has been
fundamental for all throughout these challenging times. We have
provided additional wellbeing opportunities for the whole College
community and monitored workloads to ensure that it has been
manageable for all.

2020/21 Student Demographics (Appendix 1)
For 2020/21 academic year we had 106 students on roll, which is a
26% increase of young people compared to the previous year (84 in
2019/20). This represents confidence in our provision from the
Local Authorities that we work with.
Whilst we continue to see an increase in demand for student
placements across all age ranges and learning pathways, we
particularly noticed the prevalence of 16-18-year olds across the
College (19 in 2020/21, 10 in 2019/20). This is especially apparent
in our Pathway 3 programme, with students who are ready for
transition into adulthood or have come from a mainstream school
and require extra support to prepare for the progression into work or
further education. This is the second year we have had a Pathway 3
offering, and shows the growing need for these higher-level
independent living and employability skills.
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We also welcomed more female students this academic year (30 in
2020/21, 23 in 2019/20) but like previous years the majority (72%)
of our students are male. Whilst we continue to work on addressing
the gender balance, this is representative of the wider SEN (and
particularly autistic) community that sees more males diagnosed by
this age range than females.
Just over half (58%) our students in 2020/21 listed Autism
Spectrum Disorder (ASD) as their main disability, with an
overwhelming 80% in total stating ASD as part of their diagnosed
medical conditions. We remain committed to supporting young
autistic adults achieve their future goals, but we are also seeing an
increase in students who list mental health difficulties (58%) as part
of their medical conditions and so we are having a strong presence
on mental health & wellbeing and pastoral support going forwards
to help build resilience and remove barriers to accessing education.
As in past years, our students for 2020/21 were mainly white British
(85%), with only a small representation from other ethnic groups.
Students of all ethnicities perform comparably and we see no
correlation between ethnicity and performance in such small sample
sizes. Whilst this ethnicity breakdown is representative of the
locality, we are continuing to strive to increase the diversity of our
student body. To better support and encourage students from
different backgrounds, we are committed to broadening our staffing
as well (10% of 131 staff members belonged to ethnic groups other
than white British in 2020/21 against 9% of 126 staff members in
2019/20 and we continue to improve this with each wave of
recruitment).
The majority of our students continue to come from Leicestershire
(58%), Leicester (20%) and Warwickshire (17%) Local Authorities.
We had 12 students based at our Nuneaton Campus, allowing us to
provide learning, work and transition opportunities closer to their
home community (Coventry, Hinckley, Nuneaton & Rugby).
In 2020/21 we had 6 Looked After Children (LAC) enrolled, half of
which were 16-18 year olds, and we achieved a 100% retention,
pass rate and achievement rate for all LAC students. This
reinforces the Local Authorities’ confidence that vulnerable young
people are well supported at Homefield.
By the end of the academic year, 31 students were in receipt of
bursary payments helping students to continue to access education
by reducing barriers caused by costs; 9 of which received the
vulnerably bursary paid to LAC and care leavers. 25 students
received subsidised meal funds.
17 students successfully completed their study programme at the
end of the academic year. 3 students withdrew during the year, one
of which was a 2nd year Pathway 3 student who transitioned to
study Hair & Beauty at a General Further Education (GFE) provider
after gaining the confidence and skills during their time at
Homefield; a real success for that individual. The remaining 2
withdrawals were despite our best efforts to ensure continued
learning, but ultimately the students chose not to re-engage.
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Quality of Education
Key Strengths
✓ We adapt our education practices and wrap-around support
to ensure students have a good and consistent college
experience, despite the challenges of COVID-19.
✓ Our college-owned enterprises allow for flexible work
experience that can be tailored to individual needs, building
up employability skills in a closely supported environment
whilst being at the heart of the local community.
✓ Our curriculum provides a great range of vocational
opportunities that facilitate learning and allow for strong
progression opportunities, thanks to staff expertise and
strategic partnerships with like-minded organisations.
✓ Clear progression objectives allow students to prepare for
their future destinations, as a result of successfully
embedding learning pathways into the curriculum.
✓ Looked After Children (LAC) are well-supported to realise
their potential, benefitting from an allocated senior manager
who follows and tracks their learner journey.

Current Priorities
→ Develop our pedagogical approach to ensure that high
quality teaching, learning and assessment has a direct and
positive impact on our students’ experience. (QIP QE1)
→ Embed the effective use of RARPA, putting the student at
the centre of the process. (QIP QE2)
→ Utilise effectively management information systems that
inform curriculum decisions and organisation development.
(QIP QE3)
→ Ensure the development of an IT and ILT strategy improves
the teaching, learning and assessment. (QIP QE4)

Analysis (Appendices 2, 3 & 4)
The global pandemic has been at the forefront of operation this
academic year. We became a very vital lifeline to supporting
students (and their families) with continual development and
wellbeing through this challenging time. Research has
demonstrated the impact COVID-19 has had on young adults,
particularly so for SEND students.1
We had an overwhelming desire to stay open and not default to
online learning, and so with extensive preparation through the
summer of 2020 as well as responsive actions during the academic
‘Forming Assessments, Identifying Knowledge Gaps & Addressing the needs of
pupils with SEND after remote education’, webinar delivered by National College,
22nd March 2021.
1
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year, we designed the curriculum to ensure that the college
environment was as safe but stimulating as possible.
As part of this, we: revised timetables to allow for smaller groups
and strict bubbles; introduced mask-wearing and continued this for
the duration of the academic year; sourced additional locations to
maintain capacity whilst reducing individual room capacities; refitted
sanitary equipment to be contact-free; installed visual cues and
issued t-shirts to staff to remind students about hygiene and social
distancing; made plans that allowed for prompt action in the event
of any suspected COVID-19 cases; took a responsive approach to
creating testing centres; provided fleeces for staff to enable
sufficient ventilation with windows kept open whilst looking after
their wellbeing in the colder months; and followed avidly the
guidelines provided by the Government regarding safe operation,
testing and active and effective risk assessments.
All of this meant we were able to minimise risk for students and
staff, enabling students to access in-person education as much as
possible. We remained open and accessible to all students
throughout the academic year, but for those who were shielding or
needing to isolate due to COVID-19, we implemented remote
learning alongside our physical learning offer.
Remote learning was formulated to suit the needs of each student;
this included joining in with sessions via technology, virtual learning
with online resources and interactive activities, and physical
resources being sent home if the student did not want to access, or
was not able to access due to their learning needs, the virtual
opportunities on offer. We ensured that IT equipment and wi-fi
access were never a barrier to virtual learning, loaning equipment
and providing wi-fi hotspots as needed, as well as accessing the
Government scheme for laptops to ensure all students had the
ability to stay connected.
Juggling the operation of both physical and remote learning was
extremely challenging for academic staff, alongside adapting to the
swift responses needed by each changing Government directive,
but we never lost focus on the importance of maintaining education.
This meant an increased workload to facilitate dual delivery but our
staff went over and above expectations to support the achievement
of learning and progression; including delivering items directly to
students at home, and regular welfare calls to check-in with not only
the student but their families as well.
With students learning in smaller group sizes and from home, it was
important more than ever to stay connected. We invested in
Progress Mentors this academic year to better facilitate students’
ability to learn (see Behaviour & Attitudes), but their role ended up
being fundamental part in supporting our students through their
education in a pandemic; they ensured clear and effective
communication with each individual student and their family,
whether learning on-site or remotely, which along with the termly
reports provided structure for updating on progress, success and
areas of concern. We also instigated fortnightly parent / carer
bulletins to update families more widely about necessary changes,
key safeguarding information and wellbeing helplines.
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The majority of our students (99) experienced times of remote
learning, but mainly for short periods due to isolation or whilst
waiting for their first vaccine dose. 4 students shielded for most of
the year due to their clinically extremely vulnerable status in
agreement with their families and health professionals. Overall,
79% of attendance was recorded as physical, with 12% remote
attendance and 9% non-attendance.
Our Curriculum Managers worked cohesively with Progress
Mentors, Personal Tutors, Specialist Services and Safeguarding
Officers to ensure each student was able to access education
suitable to their learning needs whilst considering their safety. The
Safeguarding team conducted thorough risk-assessments in
conjunction with Social Workers prior to each student returning on
site, and by the end of the year all students had returned.
As a consequence of making amendments for safe practice during
COVID-19, it meant we could have a good overview of what was
happening in each session. This was also the first academic year
with our new Head of Curriculum & Quality in place from the start,
who analysed our current practice and completed quality assurance
checks, leading to recognition that we need to focus on the
development of our pedagogical practice.
Due to this, we invested in external consultancy over a 4-month
period at the end of the academic year to fully review our quality of
curriculum. The consultant’s work identified a number of areas we
could strengthen with an associated teaching, learning and action
plan, which we have commenced in July 2021 with three days of
intensive training for all education staff. We are also employing a
Lead Practitioner to further provide support and guidance to tutors
to help them develop their teaching, learning and assessment.
Working through our pedagogy was an important activity to ensure
continuation of improvement, and we now have clarity on the
direction we need to take for 2021/22. (QIP QE1).
To further reduce risk for our students and staff, we took the
decision to cease external work placement activities for this
academic year. We turned our focus to providing a range of internal
opportunities, utilising our college-owned enterprises, inclusive
skills competitions and volunteering activities to provide meaningful
employability experiences. This decision was also reinforced by
external factors as the majority of our work placement sectors were
either required to shut down for long periods of time or had to focus
on essential key worker staff only as a result of the Government’s
response to COVID-19.
Despite the pandemic, we were able to successfully open and
operate our latest enterprise Breward’s Coffee Shop in Mountsorrel,
alongside long-standing Barrow of Treats café & sweetshop in
Barrow-upon-Soar. These two working environments have allowed
us to develop Pathway-specific work opportunities suitable to those
students’ needs. Barrow of Treats lends itself to our P2 students
with its reduced number of tables and less complicated machinery,
offering a good development opportunity of their skills to progress
into larger spaces and external companies in the future. Breward’s
is a larger and more complex space, providing a more appropriate
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challenge for our P3 students who devise new menu items and
cater for events, such as creating over 200 Christmas lunchboxes
for the whole college community to enjoy when the annual
Christmas Lunch trip had to be cancelled.
Although we have had to operate our enterprises within government
guidelines, meaning being closed for dine-in customers for much of
the academic year, we have still been able to utilise these facilities
for internal activities (such as the Christmas lunchboxes) during
periods where it was not possible to operate commercially. We also
opened an internal mock shop called ‘Homefoods’ for students to
practice shelf stacking, stock checks, customer assistance and
other supermarket and warehouse skills ready to enter these
settings when possible. Work placements will resume in 2021/22
and we will dedicate significant resources to facilitate this.
We are well underway with implementing the Gatsby benchmarks,
with the Leicester & Leicestershire Enterprise Partnership (LLEP)
providing regular support, training and use of Compass tool. Whilst
we have had significant changes in personnel meaning that the role
of Careers Lead needed to be taken on by our Head of Specialist
Services & Pastoral Support until recruitment of a dedicated lead,
we have utilised a specialist career advisor to consult on this work
throughout the academic year. Both have worked closely with the
Head of Curriculum & Quality to ensure independent careers advice
suitable to each student has been provided. We have since
recruited a Careers Lead and Supported Internship & Work
Experience Co-ordinator for 2021/22 to implement a careers
strategy that provides high quality, impactful careers guidance, work
opportunities and skill development (see Personal Development).
Our curriculum, aimed at supporting students to become equal
citizens and progress successfully into adulthood, is routinely
reviewed to ensure relevance and routes for progression. For this
academic year we had to adapt to the challenges of COVID-19, but
with a potential move to a new site planned for 2021 we will be able
to better facilitate improved learning experiences for our students,
further our vocational provision and develop our work with partners
(see Leadership & Management).
We have instigated plans for the addition of Hair, Grooming &
Beauty for 2021/22 to provide another vocational option on offer to
students, including the hire of a qualified tutor who for this academic
year has been teaching students English & maths as well as
running bespoke Hair, Grooming & Beauty sessions on an
individual basis. This has allowed the tutor to really get to know
students’ learning needs / styles whilst developing the scheme of
work ready for full course implementation in September 2021. This
session will not only be a great potential vocational route, but also
supports students in developing their self-care and personal
presentation skills and so will be offered across all our Pathways.
We also began working with two organisations that have increased
our vocational capacity in areas where our tutors did not have
subject-specialisms:
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•

T.E.C.K is an approved Institute of the Motor Industry (IMI)
organisation providing motor vehicle learning and
qualifications to a range of education providers.

•

Enstruct Training are a Pearson-accredited centre
providing environmental, construction, conservation and
forestry-related education opportunities.

These two organisations have had a significant positive impact on
the learning experience; accessing T.E.C.K provided one student
with the opportunity to consider continued study at a GFE provider
in the future due to the passion for motor vehicle ignited through
this partnership. Having seen such a positive uptake of these
vocational sessions, we are keen to create an effective portfolio of
partners, recognising which vocations are our strength and which
vocations we need to outsource industry-specific knowledge in
order to support the student experience and quality of provision
(see Leadership & Management).
Along with reviewing the curriculum, we have carried out a
significant number of learning walks and lesson observations to
support the continual development of teaching, learning and
assessment. We carried out lesson observations remotely due to
lowered room capacity and bubbles. These walks and observations
showed that objectives were suitably embedded into sessions as a
result of implementing Pathways for clear progression destinations,
but that we need to ensure sufficient and consistent stretch and
challenge opportunities.
We use community-based learning (as much as possible during a
pandemic) and vocational experience to develop skills and
confidence, promoting choice, opportunity and independence for
our students. Our main focus is on preparation for adulthood, with
the use of qualifications where they will truly support a student’s
development and open more opportunities. The development of
literacy and numeracy has been a priority from the 2020/21 QIP and
English and maths functional skills has seen significant
development following the appointment of an English & Maths Coordinator in September 2020. As a result of this work, our literacy
and numeracy provision has become embedded within lessons with
clear processes and effective teaching, learning and assessment.
Students benefit from an individualised study programme as seen
through our retention, pass and achievement rates and student
feedback / case studies. Whilst we have seen a small decrease of
4% (89% 2020/21, 93% 2019/20) in overall achievement rates from
2019/20, this is to be expected with the significant increase in the
number of qualifications taken this year, particularly in functional
skills. This year we entered 41 students for maths (pass rate 87%)
and 40 for English (pass rate 91%), against the total of 9 students
who achieved in 2019/20, demonstrating the impact of our work
with literacy and numeracy – something we will continue to build on
in the coming academic year. We identified that there needs to be
an increased focus on maintaining a student-centred approach for
RARPA and a more timely recording of progress to ensure students
are empowered to realise their potential within society as equal
citizens. (QIP QE2)
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We also have good links with a range of GFE providers to allow for
students’ academic development whilst supporting their pastoral
needs and improving quality of life. In 2020/21, our staff supported
a student to access a GFE qualification Level 2 Diploma in Public
Services, alongside developing in areas that were important to that
student – working on independent living, travel and social skills. As
a result, this student has since progressed to GFE full time for
2021/22 in order to study for the next level of qualification.
Of the 17 students who successfully completed their study
programme this academic year, 12 went on to access day service
provision, 2 into Supported Living and 2 into General Further
Education. Despite our work with one student to achieve a positive
destination, this was not the desire of the student. They are
however working on learning how to drive, which will further their
independence and allow for access to more opportunities should
they be willing in the future. These destinations are all characteristic
of student profiles, and show some really positive progress for them
to be able to play an active part in their local communities.
Apart from the 4 withdrawals mentioned previously, all other
students are continuing with us for 2021/22, including all of our
Supported Internship students so that they are able to maximise
their learning opportunities in the workplace.
The evidence confirms that students classed as Looked After
Children (now looked after adults) have performed extremely well
with us. This is the result of interdepartmental work within
Homefield with the allocation of a senior manager (Head of
Specialist Services & Pastoral Support) who followed and tracked
LAC learner journey, enabling effective work between all disciplines
and external services associated with these students. Local
authorities have confidence that we help LAC flourish as a result.
Through our work with local authorities, we identified a gap in
provision for students not yet able to access learning within our
main pathways due to their individual circumstances, and so we
created a bespoke programme to provide this missing link. We
established this approach to help transition students into our main
pathways, transition into employment, to access education in a way
that suits their needs in order to prevent them becoming not in
education, employment or training (NEET). This work has
commenced with a small cohort (7 in 2020/21, 4 in 2019/20), but we
anticipate this to be an expanding area of provision due to the
increase in demand and evidence of success to date.
Homefield has grown during this academic year: in size due to the
demand for placements; in staffing due to investing in key areas of
the business; and in our learning provision to offer students a varied
study programme. With this growth comes an increased need for
effective use of management information systems (MIS) and
technology to better inform curriculum decisions and development.
In the past we have expanded more effort compiling data from
multiple sources than being able to quickly access information to
inform key decisions. This overreliance on personnel aggregating
data from several areas and few individuals being able to access
data from our main MIS database has impacted the organisation,
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including the ability to compare personnel of departments for
effective analysis. We are now very focussed on ensuring this is
resolved, so that there are no barriers to being able to have a
positive impact on students’ learning experience (QIP QE3).
We saw the benefit of utilising Microsoft Teams to ensure students
and staff could connect with each other in meaningful ways. We
facilitated attendance at Student Council, hosted virtual coffee
mornings and joined in with online lunchtime clubs across sites. It
had significant impact on organisational efficiency, allowing us to
quickly communicate with each other and join in with activities
happening in other locations, something that had previously been
trickier due to the wide range of locations we operate from.
We also conducted EHCP reviews virtually, which was beneficial as
it allowed for more people to be able to attend by reducing the need
to travel. This meant better representation of a student’s wider
support network at reviews, allowing parents / carers, social
workers, medical professionals and other support providers to be in
attendance making for a more meaningful meeting; this led to a
more cohesive approach at implementing arising actions.
With the increase in dependency on using the internet, it has been
vital to keep students safe online. We ensured e-safety was
embedded into learning, held e-safety sessions college-wide and
assigned a designated e-safety safeguarding lead. This increased
awareness has improved staff knowledge and created practical
learning opportunities for students. We also encouraged students
and staff to leave their cameras on not only to be able to visually
assess welfare, but to allow for more meaningful contact in
engaging students with SEN during remote learning periods.
IT has become fundamental to our everyday practice during this
academic year and this is something we do not want to lose. We
will keep this focus by investing in technology to support students to
achieve in their studies and be more independent in their daily lives,
embedding an IT & ILT strategy into our pedagogy. This will
improve teaching, learning and assessment and provide more
opportunities that students can continue to access outside of the
college environment if they so desire. Of course, technology is not
always right for everyone and some refuse to engage, so it is about
finding the right solution for each student. (QIP QE4).
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Behaviour & Attitudes
Key Strengths
✓ All our staff have high expectations for students’ behaviour
and attitudes, and are committed to supporting students to
achieve their future goals.
✓ Each student is allocated a Progress Mentor / Personal Tutor
to monitor and aid their learning and personal development,
alongside effective support from our specialist services team.
✓ We quickly address participation concerns through multidisciplinary meetings and action plans, resulting in students
being well-supported to access learning and progress during
their time with us.
✓ We instil a positive, can-do attitude that enables our students
to become equal citizens through developing their
confidence, independence and assertiveness in making
informed decisions.
✓ Student Council allows students to have their say about
student life and provide key input on college projects, and
also gives the opportunity to stay connected to their peers.

Current Priorities
→ Fully integrate our Specialist Services team through inclusion
in the curriculum planning process and day-to-day education
delivery, so that we can better support students to regulate
their behaviour and feelings. (QIP BA1)
→ Streamline a clear process for student voice collection,
allowing for quick action and easy dissemination to result in
improvements for students. (QIP BA2)

Analysis (Appendix 5)
As expected with the impact of COVID-19, attendance has
decreased from the previous year (89% in 2020/21, 95% in
2019/20). When surveyed, 88% of students agreed they were either
‘mostly’ or ‘always’ well-supported by staff. This was especially
apparent when they first join Homefield, with 95% of students
saying their transition from school to college, or back to college
after the summer break, was well-supported by staff. Additionally,
85% of students surveyed said that they enjoy college at minimum
‘most of the time’. The support received and enjoyment at being a
Homefield student means they are more likely to keep coming to
college, so it is important to find out any concerns to be able to act
on them quickly and enable continued attendance.
Every student is allocated either a Progress Mentor (P2, P3 & SI) or
a Personal Tutor (P1, Nuneaton, Bespoke) who supports them
through their course, providing pastoral guidance and academic
support. They facilitate feedback by working individually with the
students, and ensure a holistic approach is taken for each student.
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The introduction of the role of Progress Mentors for this academic
year has helped in tracking reasons for non-attendance and
providing wrap-around support to encourage students to overcome
barriers to accessing college. Linking with education staff and our
Specialist Services team, Progress Mentors are able to work with
the student in a way that is responsive to their needs.
Aside from the main reason of COVID-19 as well as other illnesses,
some of the patterns for non-attendance learnt discussions with
students have included friendship difficulties and mental health. Our
Specialist Services team includes speech & language and
occupational therapists, behavioural support, and health &
wellbeing support, and they work together to support students to
overcome barriers to participation.
This includes our Speech & Language Therapist providing direct
and indirect support across the college, including targeted
interventions on both 1:1 and group levels. This work has helped
students to develop social skills, improve functional communication
skills and provide adaptions for those with speech disorders,
stammers and language impairments. As a result, students can use
their skills to work through conflicts with their peers and find
appropriate ways to communicate issues that arise so that we can
help keep students in education, as well as take a positive
approach to their learning being able to access content at
appropriate levels for their needs.
Similarly, the work with our Mental Health & Wellbeing Specialist for
students who have either asked for help themselves or have been
referred by staff for additional support with their wellbeing has
provided guidance on regulating emotions, building friendships and
expressing feelings. Students appear more able to ask for help or
know when to take a step back before situations escalate (or at
least reflect back on positive choices they should have made during
a situation).
Targeted wellbeing interventions have taken place with 19
individual students, primarily on our P3 pathway where we are
seeing an increase in social, emotional and mental health (SEMH)
needs. Objectives given to students in wellbeing sessions aim to
keep students learning, build confidence and resilience, behave
appropriately in settings including appreciating qualities of a good
employee for workplaces, and access social opportunities in and
out of college.
We have seen positive outcomes from students supported by
Specialist Services already but we strive to go further. Our next
priority is on better integrating their work with education from the
very beginning. This will allow them to input directly into the
curriculum to ensure a consistent approach across all pathways and
enable students to further understand their emotions, wellbeing and
approaches to communication, social situations and behaviour
regulation. (QIP BA1)
A main part of our work is ensuring students feel ‘safe’, as only then
can effective learning take place with students wanting to engage.
Almost all of our students (94%) continue to tell us that they feel
safe, with the rest indicating ‘some’ or ‘most’ of the time. For these
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6% of students, this can be a reflection of their own mental health
and anxieties in general at the time asked, and also about the core
understanding of the word ‘safe’ in the first place. Although surveys
show positive responses to this question, in reality we appreciate
that ‘safe’ is a very complex concept. We will continue to educate all
students about this, asking for SLT input to ensure students on all
pathways can have at minimum a basic understanding of whether
they feel safe at college, at home and in the community, and can
identify ways to inform us when they do not feel safe.
A key part of our work at Homefield is noticing concerns and
dealing quickly with any safeguarding alerts that arise. We continue
to operate effective systems for keeping student safe, with our
system covering both young people under 18 and adults who are at
risk of abuse. As the majority of our students are adults, we also
receive training and support from Leicestershire Social Care
Development group.
The Principal is the Designated Safeguarding Lead (DSL) and is
supported by 5 deputies who operate a rota for dealing with
safeguarding concerns; they also meet each week to discuss
approaches and ongoing referrals collectively. There is a
designated trustee responsible for safeguarding who meets
regularly with the Principal, and the board of trustees review the
Safeguarding policy annually along with receiving an annual report
from the DSL with recommendations to be made as necessary,
including the introduction of a new online reporting system in 2020
to make it easier for staff to log a safeguarding concern.
We keep a single central record and have robust processes for the
recruitment, training and induction of staff, which ensures all are
alert to signs of abuse and raise issues in the first instance before
they escalate.
Safeguarding concerns have increased by 4% over the same period
against 2019/20, but we have also seen an increase in student
intake and also need to account for the impact of COVID-19. During
the pandemic, staff were advised of additional safeguarding
guidance particularly around conducting online lessons, and we
added an appendix to the safeguarding policy covering COVID-19
arrangements.
Given that there were times of the year when students were
studying online and in bubbles, it is important to note that while we
saw an overall increase in concerns logged, this may have
impacted on the sorts of issues that would normally arise. Most
notably, there was a decline in the number of alerts being recorded
as physical abuse (27%).
External referrals have increased significantly (47%) against the
same period last year (2019/20), which appear to be COVID-19
related. Operating under COVID restrictions meant that there was
increased dialogue between the college and external organisations,
particularly social care professionals as each student who returned
to college was the subject of a thorough risk assessment.
31% of safeguarding concerns during this academic year have
been categorised as either psychological or mental health. This was
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an increase of 5% and is the most significant number of concerns
(as expected in both a pandemic, and increase in students with
SEMH). Prior to the pandemic we had begun to look at developing
our approach to wellbeing activities and created a whole college
strategy, as well as recruiting additional staff to support students in
a one-to-one capacity. This work resulted in a range of activities
that were designed to support our students (and staff) with their
wellbeing (see Personal Development).
E-safety concerns increased and represent 8% of all alerts. This is
due to raised awareness amongst staff and students, and also
partly due to the increased use of remote learning and Microsoft
Teams. Our Student Council developed a lunch time e-safety group
to promote good practice and share ideas with other students.
Plans to further develop staff knowledge in this area, enabling them
to build e-safety into the curriculum for 2021/22, are underway.
Whilst those alerts appearing in the sexual category have reduced,
this was an issue of high prominence in 2020/21. Towards the end
of the year there were a couple of cases that were categorised as
sexual, both being referred to the police. Whilst the police were
involved in both incidents, neither resulted in any further action from
them. Our safeguarding team has discussed sexual harassment
and sexual violence and has reviewed these cases against the
guidance ‘Sexual Violence and Sexual Harassment between
children in schools and colleges’. As a result, the curriculum now
contains very specific content around consent that is reinforced
throughout the year.
This academic year there were no referrals linked to Prevent. The
College continues to have good external links with the police and
East Midlands Regional Prevent Coordinator (HE/FE). The DSL /
Prevent Single Point of Contact continues to represent Homefield at
the Leicestershire FE Prevent Steering Group. The team have
attended a number of the training events put on by the Prevent Coordinator. These have tended to focus on the development of
extremism and the internet, and are now being rolled out for
2021/22 to a wider audience.
There was a noticeable decline (46%) in the overall number of
behaviours of concern; this is undoubtedly related to COVID-19.
Behavioural analysis for this academic year has proved challenging,
as comparison with the previous academic year was not relevant
(many students in 2019/20 did not physically attend the College for
some months due to lockdown) and our work in this area
progressed quickly as a result of employing a Behavioural
Specialist in January 2021, leading to changes and developments
in recording systems.
Initial reports from September 2020 – January 2021 showed a
decline in behaviours, but this could be attributed to less students
on site during lockdowns and the small learning bubbles created.
We saw the greatest number of incidents in September 2020 when
students returned to education - some having not been on-site for
many months and others new to the college – which is not
surprising given that SEN students struggle with transition. The
pandemic also has the potential of causing a trauma response,
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which can lead to inability to regulate emotional and behavioural
responses and continual heightened anxieties.
From February 2021, there was an increase in physical behaviour,
in particular aggression towards staff and an emergency student
residential placement in March 2021 resulted in staff injuries
requiring medical attention. The increase in number of incidents
recorded in May 2021 compared to the previous months was seen
in the areas of verbal behaviour, agitation and refusals to engage.
Whilst students were continuing to experience heightened anxiety,
they were being de-escalated at a much earlier stage of the
escalation pattern, indicating that staff were recognising signs of
agitation earlier and more frequently, enabling the student to
receive additional emotional and behavioural support earlier.
Overall behaviour remained generally good for the rest of the
academic year, with instances of higher-level behaviour relating to
SEN circumstances. Whilst we consider ourselves generally good in
behavioural management, we want to continually improve for the
best interests of our students. We recognised the need to further
develop and embed a clear positive behaviour support (PBS)
approach to enable students to learn more effectively, including the
need for common language to discuss behaviour and effective
information sharing to inform analysis.
P1 students continued to present with the most behaviours of
concern, accounting for 60% of all incidents recorded between
March - May 2021. P1 staff have since received additional training
such as dynamic risk assessments and the importance of
positioning within buildings to reduce potential risks. P2 and P3
students experienced an increase in avoidance presentation
demonstrated by refusal to engage in lessons; the return to the
formal education setting and an increase in daily demands has
been identified as a contributing factor to this.
We made the move during the academic year to move from Team
Teach to a Restrain Reduction Network (RRN) approved training
provider NAPPI, which focuses on non-abusive psychological and
physical intervention. All education staff currently in employment
with us will be trained to Level 1 NAPPI ready for the start of
2021/22, where we will be able to start measuring impact of this
change. From May 2021 onwards we commenced work on new
reporting methods including establishing the use of Lalemand Scale
to ensure consistent language, again for thorough implementation
in the new academic year.
There were 5 recorded uses of restrictive interventions in the
academic year 2020-21. The use of restrictive physical intervention
has been in response to physical assaults towards staff and
dangerous behaviour such as running into the road. All use has
been necessary to ensure safety and has been proportionate to the
level of risk presented.
We must continue the work on PBS for 2021/22, ensuring it is fully
integrated into the curriculum and utilised effectively by all staff. All
new students starting with is will have PBS plans completed using
these new frameworks, which along with communication profiles will
enable staff to help students help themselves through challenging
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situations, empowering students to take ownership of their
behaviour support strategies. (QIP BA1 cont.)
As with behaviour support, positioning the student at the centre of
their plans, we wanted to develop ways in which students could see
themselves at the centre of college life. To ensure students have
opportunities to have their say on improving the college we
established a Student Council, which also had the added benefit of
keeping students connected during the pandemic and boosting
morale seeing their peers and staff. Following the successful
election campaigns in December 2020, we elected a Student
Council President and three Vice Presidents representing each of
the three main pathways. Students thoroughly engaged with
Student Council, with a healthy turnout at each fortnightly meeting,
even resulting in some students dialling in from home and attending
on their non-college days.
The Student Council evolved with sub-groups being created,
including e-safety, disability celebration and wellbeing (see
Personal Development). To ensure this positive attitude towards
student life continues, we need to establish a clear process for
student voice collection, showcasing action and disseminating
information / activities in order to effect improvements for students
in a more proactive manner. It is most important that students are
aware action has been taken or the reasons why a change cannot
be made, so they are clear on their impact. (QIP BA2)
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Personal Development
Key Strengths
✓ Our students benefit greatly from purpose in their education
plans, understanding that the skills they learn with us will
help them in the future.
✓ We support our students to develop as individuals, building
soft skills and gaining confidence to find their place in the
world of work and play an active part in the community.
✓ Our students gain a sense of belonging through strong links
with the local communities and integrated opportunities for
personal development in the curriculum.
✓ We enable students to access more opportunities through
implementing varied enrichment and curriculum activities in
response to student voice, including the development of our
Duke of Edinburgh programme.
✓ We use a wide range of Inclusive Skills competitions to hone
students’ skills whilst building resilience in a supportive
environment.

Current Priorities
→ Implement our careers strategy, ensuring that there is a clear
work experience plan that supports the engagement of
quality external placements for students (QIP PD1)
→ Continue our focus on student wellbeing, ensuring we are
responsive to their needs. (QIP PD2)

Analysis
Our study programme contains many opportunities for personal
development, with all students accessing Personal, Social, Health &
Citizenship Education (PSHCE) and Life Skills in every-day lessons
during the academic year. This is to equip our students with the
knowledge and ability to be equal citizens in society. We organised
Focus Weeks this academic year so that students had dedicated
weeks to learning more about key topics (Equality & Diversity,
Mental Health Awareness, Black History and British Values to name
a few), as well as continuing to integrate these in teaching
throughout the year.
We organised a virtual Student Conference for all students,
covering themes of wellbeing, safeguarding, e-safety and
environmental sustainability whilst collating student voice. The aim
for 2021/22 is to replace this with pathway-specific in-person
conferences so that we can better meet the needs of the students.
The virtual conference did help in building soft skills for students,
such as turn-taking when answering questions, interacting with
others, and for some, presenting to a big group.
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We also build soft skills through the use of Performing Arts, which is
a popular session since its launch in 2018/19. Along with gaining
theatrical skills on and off stage, and achieving accredited Arts
Award qualifications, students benefit from understanding
relationships and consent through course content, building
resilience accepting notes on their performance and improving
confidence by performing in front of audiences. We continued our
work with Loughborough University (LU) Performing Arts’ degree
students, although virtual for this academic year, with our students
accessing workshops on emotions led by LU’s drama students. This
was beneficial to both parties and we will aim to resume physical
relationships in 2021/22.
We aim to provide every student with purposeful work-related
learning, and we are highly effective in providing students with a
variety of vocational experiences to educate them on the world of
work and promote expectations of future employment. Our internal
enterprises are particularly beneficial for providing meaningful,
busy, customer-facing experiences (see Quality of Education). It is
evident to see how more responsibility results in students rising to
the challenge and demonstrating greater ability and ambition than
seen in purposely formal classroom settings.
This year we have really invested in careers guidance for students.
We made good progress meeting Gatsby benchmarks and logged
25 career interventions with guidance interviews provided by an
external consultant, and accompanying support actions were
embedded within learning. This means the actual number of
students who benefited from employability support and learning is
higher, but at this point we did not have a robust formal system for
analysing careers progress. With the recruitment of a dedicated
Careers Lead in July 2021, we now have the expertise to ensure
our careers provision for 2021/22 provides the best opportunity for
student success without needing to rely on external consultants.
A system of vocational profiling will be used to support a structured
approach to work experience placements, ensuring students;
aspirations, interests and skills are properly used to inform
appropriate placements. We will also utilise the Career
Development Institute framework to achieve all Gatsby
benchmarks, taking a holistic approach to ensure that there is a true
organisational structure for careers education. Our next priority is to
ensure our cohesive careers strategy positively impacts students’
employability prospects and choices for the future. (QIP PD1)
Accessing the community is at the heart of our teaching with
students benefitting from readily accessing opportunities during
their study programmes. They (usually) have frequent access to the
multicultural city of Leicester, as well as Nottingham,
Loughborough, Coventry and Warwick, all of which offer a wealth of
cultural capital with museums, galleries, libraries and celebrations.
Whilst this has been hampered due to the pandemic, we have
made the best of our local, smaller, communities around us. We
continued to maintain the War Memorial planters and run the
community library one day a week (adhering to COVID-19
parameters) in Sileby, offered community support to neighbours in
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Nuneaton and served the residents of Mountsorrel and Barrow
through take-away services at our enterprises.
It is so important that our students gain a sense of belonging, and
one of these ways is by giving something back to the community.
We fundraised for various charities throughout the year with
students choosing both the charities and the activities. We also ran
our own Christmas gift campaign called ‘The Gift of Christmas’,
raising money from our annual sponsored walk to buy food and
presents to create a significant number of hampers for those in
need in our surrounding areas. This gesture was greatly received,
with many thank you messages from recipients and a video
provided by the Sileby Rector to personally thank students.
Through work developed from the Student Council, we created and
collected wellbeing gifts to leave on neighbouring doorsteps as a
pick-me-up, with our students at Breward’s going one step further
and delivering freshly baked treats to local businesses.
Student Council has provided a range of personal development
opportunities and being able to promote the role of democracy and
British Values through holding elections, producing campaign
material and voting for representatives has encouraged students to
be active and equal citizens; something we hope students will
engage with when their local communities and the UK Government
run elections.
The Student Council has also led to sub-groups being created, with
the most impactful group being the Student Wellbeing Committee.
Along with suggesting the wellbeing gifts for neighbours, the
committee helped our Mental Health & Wellbeing Specialist develop
the Wellbeing Focus Week programme. This included holding ‘Fun
in the Field’, where students came together outside to enjoy nature,
partake in activities and safety socialise with peers. Committee
members helped staff activities, demonstrating to other students
what to do and encourage participation.
They also organised virtual coffee mornings to stay connected
whilst apart and gathered feedback from students on what they
would like the college to provide for next academic year to help with
wellbeing; the request of a stress item was enacted for 2021/22 with
students being given stress balls and keyrings at Welcome Week.
The feedback from students about Wellbeing Week was very
positive. The pandemic is still ongoing, and with continued knock-on
effects on mental health and potential trauma responses, we are
committed to continuing this very important work to support the
wellbeing of our students, prioritising their ideas and suggestions.
(QIP PD2).
We instigated a Duke of Edinburgh (DofE) provision in response to
student voice, which has been used effectively with a number of
students this academic year; including for a bespoke student who
has used the award to provide structure and purpose, allowing them
to access education opportunities. We invested in a DofE Coordinator who undertook all necessary training to ensure that
Homefield was fully registered and compliant to run the awards, and
has since trained several education staff to enable them to lead
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their students and assess progress towards award completion
during sessions. 9 students entered for the Bronze award with 8
students close to completing the certificate of achievement
(expeditions were not allowed to take place due to COVID-19).
Establishing DofE has provided a progression pathway for students
who enrol to the college with an award already, enabling them to
undertake Silver or Gold during their time with us. It also
compliments our study programme for students new to the award,
volunteering in the community, learning new skills and developing a
healthy lifestyle.
We enable students to learn how to keep fit and healthy, accessing
community facilities in order to improve mental health and keep
well. Whilst we have not had access to leisure centres due to
COVID-19, we have utilised outdoor spaces including tennis
coaching on community pitches and activities on local parks as well
as dialling in virtually to yoga sessions.
Students take initiative and are proactive in promoting healthy
living, engaging the college community to get involved. Students at
our Nuneaton campus instigated the daily mile with travel
passports, so that they could register the number of miles they were
doing each week; this became a bonding exercise for the whole
campus, supporting each other to keep going. The daily mile has
continued into 2021/22 as an integral part of their college day.
Two of our P3 students worked together to create the ‘Walk of
Freedom’ challenge with their sports tutor, encouraging peers to get
moving over the Easter holidays, weekends and during their
lessons in a set 4-week period. Collectively, students totalled the
equivalent of walking from London to Aberdeen (510 miles) with
three students accomplishing a massive 63 miles, 46 miles and
40.5 miles respectively.
One student, whose goal is to become a personal trainer, set about
creating ‘Exercise of the Week’ on Microsoft Teams to share with
students, residents and staff to keep active beyond healthy living &
fitness sessions. They also independently produced an exercise
booklet for students to take home for over the summer holiday.
We made use of Microsoft Teams to enable other enrichment
activities, including an online gaming club and the Super Awesome
Club, a group where students came together to discuss their
disabilities and what superpowers (talents) this gave them. One
student established an animation club based on shared interests,
leading the lunchtime sessions for other students to learn about
styles of animation and provide their own flipbook comics.
There was also healthy participation in Inclusive Skills competitions,
including our internal competitions of designing the corporate
Christmas card, creating hanging baskets to decorate our buildings,
and arranging Winter pots following strict briefs. This format allows
for students to learn and develop their skills, simultaneously
experiencing success and the need to improve.
Several horticulture students participated in a European Inclusive
Skills competition held virtually in Spring 2021, with our students
being filmed whilst they completed the brief and explained each
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step as they went along. The judges decided that because of the
unique situation caused by COVID-19 and the strength of entries
that there would be no overall winner, but all received a certificate
of participation.
A select group of staff and students were invited to join Natspec’s
Learner Voice working group, reviewing the National Strategy for
Disabled People, working with the National Union of Students
(NUS) to better support SEND learners, and participating in the
development of ‘Nuvoic’. This is a project creating software that will
enable people with impaired speech to use voice recognition
software. Natspec is a membership association for organisations
who offer specialist further education and training for students with
learning and communication disabilities, so this is a key relationship
to build upon to ensure our students have a voice at the forefront of
the sector.
External relationships like the European Skills competitions and
being part of the Natspec working group provide beneficial
development opportunities and we will continue to seek these for
our students.
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Leadership & Management
Key Strengths
✓ Our timely planning and preparation for operating effectively
within a pandemic is responsive to the ever-changing
landscape, ensuring consistency of (safe) service.
✓ Our staff benefit from continual professional development
opportunities and our comprehensive focus on wellbeing
support for the workforce as well as students.
✓ Student safety is paramount; we have a highly effective and
robust safeguarding process, starting from pre-entry and
continuing throughout their education journey.
✓ Thanks to good relationships with Local Authorities, we are
taking on more complex students who have been out of
education for some years, and developing programmes for
students who may be academically capable in a Further
Education provision, but benefit more from our pastoral and
therapeutic interventions and community-based learning to
ensure continued access to education.

Current Priorities
→ Invest in and further develop leadership and management in
line with our strategic aims. (QIP LM1)
→ Continue our focus on staff wellbeing, ensuring we are
responsive to our workforce needs. (QIP LM2)
→ Create an effective portfolio of partners and programmes in
consultation with stakeholders to support the student
experience and college operation. (QIP LM3)
→ Develop our estate and progress towards sustainability for
the futures of our students. (QIP LM4)

Analysis
Our Trustees recognise the benefits of being an independent
specialist college and attend formal, regular meetings to progress
the college mission. The Board have a diverse range of
experiences, skills and knowledge, which they use to both support
and challenge us, ensuring that Homefield continues to provide
high-quality education.
Three sub-committees (Teaching, Learning & Assessment [TLA];
Lifelong Living, Learning & Inclusion [LLLI]; Finance & General
Purpose [FPG]) enable trustees to focus on key operating aspects
of the organisation. This allows for issues to be discussed and
options explored in more detail before reaching the Main Board who
meet four times a year, meaning that trustees to have an accurate
oversight of the College’s performance and all aspects of our
operation.
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We have appointed two new trustees to our Board this academic
year, both with backgrounds in Further Education. They have joined
the TLA sub-committee in June 2021 and we look forward to
working with them to enact improvements for the new academic
year. We have also nominated named trustees to provide additional
support and oversight in areas such as safeguarding and careers.
Trustees continue to review strategic priorities and have an
ambitious vision for Homefield, with high expectations of what our
students and staff can achieve. Senior Management are held to
account in these meetings to ensure progression is on track.
Whilst our trustees have not been able to access the College in
person as much in previous years due to COVID-19, they have
attended Student Council meetings online, supported students at
the Virtual Summer Celebration and visited as much as permitted.
The chair of the TLA sub-committee also attended the staff training
week at the end of the academic year to engage with staff directly
and personally thank them for their continued efforts over the
pandemic. Regular meetings are held by the Chair of the Board with
the College Principal and trustees receive monthly updates on
college news.
This academic year the Principal has been furthering relationships
with external organisations and parties in order to enhance college
provision and have input on key strategic areas for the sector. This
includes working closely with Natspec, both in general as a college
and also specifically as Policy Director on the Board of Trustees.
We were visited by local MP Jane Hunt in May 2021 who met with
the Principal to discuss the state of the health & social care sector
and our future development plans before going on to enjoy tea &
cake served by students at Breward’s. The visit concluded with a
20-minute Q&A session with students and staff dialling in through
Microsoft Teams from all college locations; topics of discussion
included road safety, improved community facilities and (most
importantly) favourite biscuit.
The Principal and Senior Managers are proactive in visiting all sites
on a regular basis (following COVID-19 guidelines) so that staff and
students alike have opportunities to discuss progress and raise
concerns in person. To enable better communication amongst
colleagues, staff briefings are led by the Principal once a term to
provide opportunity for information sharing, and we publish weekly
(now fortnightly as changes slowed down) staff bulletins that
contain a Principal’s briefing followed by college-wide updates.
We instigated online monthly Curriculum Forums in 2020/21 to
provide education staff with a direct opportunity to ask questions,
share positive progress and raise and issues and concerns with the
Head of Curriculum & Quality and Curriculum Managers. This
ensured effective communication and the ability to deal with any
issues before they escalated. We were also proactive in recognising
problems and investing in posts to address these, creating further
capacity and gaining expertise in areas previously lacking.
From staff survey feedback last academic year regarding
inconsistency and disgruntlement with managers, we introduced a
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revised and clear structure in 2020 which has improved linemanagement within areas of the organisation. All managers have
received additional training, both internally and externally through
the provision of performance management training. Managers who
did not hold a recognised management qualification (7) were
enrolled on a Level 3 team leading apprenticeship through North
Warwickshire & South Leicestershire College (NWSLC), with an
expected completion date of 2022.
However, we know that there is further training and work required
for line-management in order to improve the culture of the
organisation. We also recognise the benefits of investing in training
for staff at all levels of the organisation to ensure that students
continue to receive high-quality provision and staff are adequately
skilled, supported and valued in the Homefield community. We will
analyse skillsets to identify any additional skills staff need to
effectively carry out their roles and help achieve the strategic
priorities. (QIP LM1)
Providing high-quality provision is largely dependent upon continual
professional development but also on the wellbeing of our staff, so
we strive to make staff wellbeing a high priority. We commenced a
college-wide wellbeing strategy that ensured a concentrated focus
on this area. As part of this, we set up a variety of staff wellbeing
groups based upon requested topics (anxiety, menopause) led by
external professionals. These groups were well-received and we
will look to implement a healthy eating and fitness group next.
Wellbeing meetings replaced formal appraisal process this year to
make sure that staff wellbeing was at the forefront of operation, and
we built upon identified areas with wellbeing activities and regular
check-ins. To encourage and enable staff to take an active
approach to their wellbeing, we provided a wellbeing voucher so
that they could purchase items, experiences or activities that helped
them relax and recharge. Examples of voucher redemption included
a massage, spa day, and a trip to a farm to enjoy quality time with
nature and family.
Health Assured became our employee assistance programme
(EAP) in 2019 and from data provided by them, we can see that
staff are actively accessing the confidential service and using
additional benefits from this service. We will continue to track usage
to ensure we deploy the best EAP for employees, and our priority is
to keep staff wellbeing at the forefront of decisions in order to be
responsive to current staff needs. (QIP LM2)
We have been awarded the ‘Disability Confident Employer’ status
by the Department for Work and Pensions (DWP), but we aspired to
becoming a ‘Disability Confident Leader’ in future. We are
committed to championing equality and diversity, and have
dedicated a significant amount of resources to developing Equality,
Diversity & Inclusion (EDI) training in-house. All current staff have
undertaken this course, and we continue to run these sessions with
new intakes of employees.
The 2020/21 staff survey showed that the majority of staff (78%)
agree that their job makes a difference to the lives of those they
support. All current staff across education and business support
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enrolled on a Level 2 qualification in Understanding Autism in
2019/20, and we continue to enrol new academic staff through
2020/21 and beyond on this to ensure we have a baseline
understanding across the board, to help continue to improve the
delivery and support of teaching, learning and assessment for
students.
We are highly effective at keeping students safe whilst they are
within our care. The robust initial assessment process for new
students enables staff to be aware of potential safeguarding issues
and take steps to minimise risk prior to their enrolment. Staff
monitor behaviour at drop-off and pick-up locations, and ensure that
any bullying or inappropriate behaviour is assessed and swiftly
managed.
We train Safeguarding Officers to handle disclosures and offer
guidance to staff and students, alongside the designated
safeguarding lead team who respond appropriately as concerns are
received through the central reporting system. Actions taken
following an incident are reviewed weekly by this team so that we
can establish key take-aways and learning points and monitor
evolving situations (see Behaviour & Attitudes).
We update a single central record with any new staff and we
practice safer recruitment. To inform staff of developments and
changes to working practice, they receive an annual update with
regards to safeguarding and Prevent. The UK threat level changed
during the academic year (from substantial up to severe, then back
to substantial), and so we reviewed our Prevent risk assessment
each time making sure we were still taking as many preventative
measures as possible to reduce risk.
Due to the nature of our students’ individual difficulties and
disabilities, they are potentially vulnerable to radicalisation and
other risks such as County Lines. Our management team plays an
active part in the East Midlands FE College Prevent Group and we
have well-established relationships with the Prevent Co-ordinator.
We keep an action plan that is responsive to the current Prevent
risk assessment, so that the actions we take are effective in
reducing risk, including improved site security and internet usage.
Following an internal audit in 2019/20, we put additional measures
in place for 2020/21 to protect students and residents at our sites.
We also deploy the IT filter system ‘Smoothwall’ to monitor and
block unsafe content for users, triggering a notification to the
management team with breaches or concerns about content
accessed. Staff understand the clear referral process for raising
concerns about students, and e-safety is embedded into the
curriculum so that students receive information on how to keep
themselves safe online; something particularly important during
COVID-19 with the increased reliance on technology.
This year health and safety advice has been provided by a
consultant, but with the increase in student numbers year on year
we have made the decision to employ a Health & Safety Coordinator directly, ensuring our health and safety measures are
compliant and responsive to evolving needs. We have an active
health and safety committee in place who meet at minimum 4 times
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each calendar year, comprising of a good cross-section of the
organisation as a whole. We see a high health and safety culture
and are confident the impact of the direct hire will be evident to see
in 2021/22 as we continue to drive high-quality provision.
With the increasing demand for student places, demonstrated by
our growth over the previous 4 years, we are seeing a greater
number than ever before who have been out of education for some
time prior to starting with us. We continue to maintain good
relationships with the Local Authorities who place students with us,
working with them to ensure quality placements for vulnerable
young adults. (QIP LM3)
Local Authorities inform us that we listen to their placement needs
and adapt our provision to support them. The development of our
P3 programme in 2019/20 is now a core part of our provision,
providing a very much-needed learning programme for those
students who benefit more initially from a pastoral approach and
development of life skills than a GFE would provide on intake.
Similarly, Warwickshire County Council (WCC) have welcomed the
opening of our campus in Nuneaton in 2019, as this has reduced
travel time for students (and the associated transport costs) whilst
allowing student to develop their skills in the communities they live
in and can regularly access. We continue to see an increase in
Nuneaton placements requests, and as a result, we are looking to
move to a larger site to be able to accept more students in an area
that has no other specialist fFE SEND provision.
A massive part of our strategy moving forwards is ensuring
accessibility for all, and this includes for our buildings. This
academic year we engaged with an external consultant for a
Sensory & Occupational Assessment of our current provision that
has led to a number of recommendations we will begin to
implement for 2021/22. We will build a quality template for building
standards and measure our current property portfolio against that,
to be able to make considered changes and decisions over the
future of our current sites.
This consideration of our locations and our current purchasing of a
larger property will not only improve accessibility but will help with
the design of the curriculum, reduce travel time to get to sessions,
and bring back a sense of community for the benefit of students and
staff. Whilst having lots of small sites apart was excellent for
maintaining bubbles during COVID-19, the pandemic also showed
us that community spirit and feeling connected to each other was
vital to wellbeing, efficiency and overall organisational culture.
In making these property decisions, we also recognise not only our
role in sustainability but also in ensuring that our students
understand their impact on the world. For this reason, we will be
commencing a review of our current practices and setting out clear
aims to work towards to, so that we are able to state we no longer
have a negative impact on the environment. This will include
making steps towards our locations being carbon-neutral and
utilising sustainable energy sources. (QIP LM4)

Page 28 of 45

Overall Effectiveness
The pandemic has been one of the most challenging times that our
society has faced in recent years but Homefield College has
ensured that it has done everything it can to provide for its
stakeholders in a safe and productive manner.
We have provided continuity of education, care and support for
some of society’s most vulnerable young people in an unpresented
time of turbulence and change. The result of all our COVID-19
adaptions meant that we did not need to close our provision
throughout the whole academic year. Only one location needed to
move to remote learning for a 2-week period due to the size of the
site during contact with a positive case; this decision was taken
cautiously to ensure students and staff safety and contain any
potential risk of transmission.
Despite the challenges brought about by the pandemic, we
remained proactive in offering opportunities for our students to
develop their confidence, independence and resilience during their
time with us and to take control of their learning experience.
As the pandemic is not yet under control we need to ensure that we
continue to consider the ‘trauma’ impact that this will have had on
all stakeholders, whilst not losing sight of our endeavour for
continuous improvement.
The trustees and management team continue to be mindful of the
current situation facing all and the significant work for the
organisation as it grows, but are aspirational in setting standards for
the College and remain focused on ensuring that these aspirations
are fulfilled.
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Appendices & Data Sources
Appendix 1: Student Demographics 2020/21
Table 1: Breakdown by Learning Route (compared with 2019/20)
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Macintyre
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Table 2: Breakdown of Age Groups by Learning Route 2020/21
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Table 3: Breakdown by Disability
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Table 4: Breakdown by Ethnicity
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Table 5: Breakdown by Local Authority (compared to 2019/20)
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Table 6: Breakdown by Retention, Pass & Achievement Rates
Demographic

Retention

Pass rate

Achievement

Overall

97%

92%

89%

16-18

98%

92%

90%

19+

97%

92%

89%

Male

99%

93%

92%

Female

94%

90%

85%

LAC

100%

100%

100%

Additional commentary:
•

All are above national averages (based on 2019/20 data, as 2020/21 results have yet to be
published).

•

Whilst there appears to be a gender gap on face-value, this is down to one student withdrawing
(to access GFE) who was enrolled on five qualifications. We will continue to monitor in case
trends emerge, but we believe this to be the knock-on effect of low student numbers causing
larger impact to data than an education provider with a significantly larger student body.

Table 7: Breakdown of Attendance by Pathway
Department

In-person

Virtual

Total

Pathway 1

84%

12%

96%

Pathway 2

77%

12%

89%

Pathway 3

84%

6%

90%

Bespoke & Outreach

48%

29%

77%

Supported internships

81%

13%

94%

Nuneaton

86%

10%

96%

Macintyre

72%

13%

85%

OVERALL TOTAL

77.4%

11.4%

88.8%
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Appendix 2: Testimonials
Communication throughout lockdown
“I felt it important to let you know that we have been sincerely grateful to the support staff have given to
student A over these challenging weeks/months. The 2 days that student A has spent back at college
has given her a bit of normality in a very abnormal world.
It has also been invaluable to have our weekly Skype meetings with Lisa (student A’s tutor). This has
been just as important for me as student A. Lisa has been an amazing support to myself fully
understanding our circumstances at home and intervening to get things back into place for student A to
return. I'm not sure I would have got through these weeks without her.”
‘Thank You’ – Parent of Student A, July 2020
EHCP review feedback
“I wanted to pass on the following from student B’s parents:
"Please can you pass on our huge thanks to all the staff that have worked with student B at HFC. The
maturity and skills he has developed with HFC have been huge. Student B for the first time ever came
and asked if mum wanted a cup of tea and then made it for her completely independently; this has
blown us away. He has developed independence around his personal care and this is improving all the
time. He now asks for assistance when he gets stuck; although dad said being referred to as
Maintenance Assistance or Medical Assistance please has become a running joke"
They made special mention of Karen who did a lot of baking with student B over lock down and noted
how little of his skills dropped away during lockdown. They have worked hard to do the tasks and
homework that HFC sent home.
Good work everyone - it was a pleasure to chair that review and get to hear on your behalf the impact
you have all made to student B and his family.”
‘Student B’ – Email from Curriculum Manager, November 2020
Structure of remote learning
“Please can you pass onto staff our appreciation for their online work with student C. He is loving his
online lessons and up and ready to go each morning. We are so thankful for the framework it is
providing each day and thank them for their enthusiasm and commitment.
‘Thank-you’ – Parent of Student C, January 2021
MP praise for Breward’s Coffee Shop
“Breward’s is a wonderful addition to the Mountsorrel landscape; it’s warm and friendly and they serve
some fantastic cakes! As well as being a great place for a hot drink and something to eat, it also
provides students with learning and communication disabilities with vital work experience. It allows the
students to grow their skills and confidence, preparing them for future employment. Thanks to
everyone at Homefield for opening this fabulous facility.”
Press Release – Jane Hunt, MP, June 2021
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Appendix 3: Student Case Studies 2020/21
Student D, Pathway One
About student D
When student D started at Homefield in 2018, he needed his own designated working area away from
others along with 2:1 support in the community. He has made good progress, learning to integrate with
his peers in a range of sessions to support his achievement of outcomes. Student D now learns in
small groups of up to 6 students and has transitioned to 1:1 staffing when out and about,
demonstrating development of his independence.
Although non-verbal, student D has learnt to communicate his needs through gesture and increased
use of Augmentative and Alternative Communication (AAC) enabling him to actively engage in
activities with his peers and make his own decisions and choices. His confidence has grown and he is
more aware and interested in participating in the world around him.
Student D has been an active member of the community, having developed the skills to handle money
in shops, wait in queues, look after his belongings and be more aware of his personal safety. He also
shows some excellent cooking skills and greater independence in completing personal care tasks,
which will be vital in ensuring a successful transition to Supported Living in the future.
Throughout the COVID-19 pandemic student D has physically attending college through every
lockdown but he has still been impacted by the reduction in access to the community that the
lockdowns enforced. As a result, it caused him unrest and apprehension, which also resulted in a
degree of regression to the progress made prior to March 2020. Staff have worked hard with student D
to reduce the impact of this and since the easing of restrictions we have seen significant progress
again. We will continue to develop his resilience during his time with us.
Student D’s views
“I have fun.”
“The staff are kind and helpful. They help me learn.”
“I make my own choices.”
Student D is working towards an Award in Personal Progress - Entry Level 1 and non-regulated
RARPA provision ‘Foundations for Learning & Life’

Student E, Pathway Two
About student E
When student E joined Homefield in 2019, she was shy and used a quiet voice when speaking to
others. She found it difficult to effectively communicate her wants and needs, answer direct questions
and take constructive criticism. Student E was also reliant on parent support but wanted to be more
independent.
Student E demonstrates excellent progress across all sessions and has been signed off to travel
independently. She takes responsibility for many elements of her life and is now an active member of
running the family home. Student E is an excellent role model to her peers and is continually improving
and developing her employability skills. As a result, she will be progressing to Pathway Three for
2021/22.
A noticeable development through learning has been in her confidence, which is especially evident in
horticulture. Student E takes the lead in supporting her peers to complete jobs as part of a team and
then reports back to the tutor. In early 2021 student E competed in the Inclusive Skills Europe
competition with her video submitted to France for judging (outcome yet to be announced). She met all
of the criteria, showed excellent knowledge in what she was doing and was very confident in her
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delivery to the camera. These skills will support her opportunities in progressing into the horticulture
industry as her intended destination.
Student E’s views
“I am happy and enjoying college, I like being active and helping people. I would like to do gardening
and progress onto a traineeship or apprenticeship in future.”
Student E is working towards the following qualifications: Functional Skills in English - Entry Level 3
(achieved), Functional Skills in Maths - Level 1, Skills for Working Life – Entry Level 3.

Student F, Pathway Two → Supported Internship
About student F
Student F joined Homefield College in 2018 as a confident and assertive student who struggled with
expressing her emotions when upset and displaying behaviours of concern. Over time, student F has
been supported to use a chew to provide sensory input and can effectively communicate with others
about her feelings, admit when she is unsure and ask for help when needed instead of becoming
frustrated and leaving the task.
Student F has experienced a range of work placements including our enterprises Barrow of Treats and
previous internet café Sip & Surf, Sileby Library and most notably Bom Bom Patisserie.
After attending an interview she secured her placement at Bom Bom, showing great confidence and
ability to pick up new tasks, which demonstrate the progression in skill development that she has
achieved at Homefield. She led a tour to other students around the patisserie and inducted a new
student into the work place demonstrating her health & safety awareness and task knowledge
retention. The employer was so impressed that student F was offered an additional day’s placement
each week. The employer commented that:
Student F has been great at communicating and following instructions. She has been quite cheerful
and helpful, and is improving her skills and getting quicker each day.
After a successful running campaign, student F was elected as Student Council President for 2020/21
and has developed meeting agenda points and chaired meetings. She also gave a presentation to
students on her experience of the COVID-19 vaccine as one of our first students to be eligible, in order
to help relieve anxieties of her peers and let them know what to expect.
Student F is now funded for a Supported Internship year to undertake an intensive training programme
at Breward’s Coffee Shop before moving on to an employer placement, as well as developing her life
skills to help with her goal of entering Supported Living.
Student F’s views
“It is good at college. I enjoy coming to Homefield. I have made some friends and met lots of new
people.”
“I am a good role model and I like to help people. As Student Council President I help to make the
college better and bring students and staff together.”
“I like all my sessions and have fun at college. My favourite lessons are work experience and
performing arts. But I feel tired from working hard!”
Student F is working towards the following qualifications: Functional Skills in English - Entry Level 2
(achieved), Functional Skills in Maths – Entry Level 2 (achieved), Arts Award – Explore Level.
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Student G, MacIntyre → Pathway Three
About student G
During his first year, student G was supported with 2:1 staffing on a bespoke programme by
subcontractor MacIntyre due to challenging behaviour and impulse control. As a result of the excellent
progress, student G transitioned to Pathway Two at Homefield in 2019 and has since demonstrated
the skills, confidence and resilience to progress to Pathway Three with a further reduction in his
support needs. He has learnt strategies to self-regulate and applies himself well to his studies.
Chatty, enthusiastic and productive, student G has learnt to form connections with his peers and staff,
inputting into group conversations and projects independently. He is an active member of the
Homefield community as the Vice-President of the Student Council, representing the views of Pathway
Three students. He also has active involvement in the student e-safety group where he co-chairs the
meetings with a fellow peer.
Most recently, student G acted as a student representative to meet and greet local MP Jane Hunt
when she toured the college, and was an interviewee for BBC Radio Leicester talking about his
experience working at Breward’s Coffee Shop. With no knowledge of the questions in advance,
student G confidently explained to the presenter what he enjoys about the Breward’s session and the
skills he is developing there.
During his time with us to date, it is evident to see the excellent employee student G can become in
future. He now learns effectively through clear feedback from staff on his performance, shows great
team-working skills and has developed a solid foundation of functional employability skills to serve him
well in his next endeavours.
Student G’s views
“I like coming to Homefield College because the staff are so friendly and I have a fun time learning
here, it’s fun and a great place to be at. What I have learnt so far is to be more confident, to be myself,
independent life skills.”
“I like giving customers at Breward’s the best experience I can and making the coffee shop a friendly
and welcoming environment for people to come in, have a chat and see their friends. I enjoy working
with my fellow colleagues, the staff from the college and working in an environment where I can serve
the customers of the community and learning how to talk to others for later on in life.”
“My future goals are to be a professional dancer and a bakery owner. Being on the right sessions are
helping me to learn the right skills to be able to make my goals achievable.”
Student G is working towards the following qualifications: Functional Skills in English - Entry Level 2
(achieved), Functional Skills in Maths – Entry Level 3 (achieved), Skills for Working Life – Entry Level
3, Arts Award – Bronze Level.

Student H, Pathway Three → Supported Internship (Residential)
About student H
When student H joined Homefield in 2020 as a residential education student, she had limited access to
the community as she was not confident in crossing roads, visiting busy areas or calculating change in
a shop. She also struggled to mix with peers due to communication barriers in the past.
Student H has developed her road safety awareness and can walk between her college locations
independently, as well as taking weekly driving lessons and progressing well with her practice theory
tests.
The main focus for student H this year has been on gaining experience of supporting healthy living
sessions as part of her study programme, with the aim to apply this learning in a supported internship
next academic year at other employment settings to support her continual development.
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At the beginning of the year, student H’s confidence hindered her coaching of others and the ability to
share / make her knowledge known, but over the year she has gained the skills, confidence and
understanding of her peers to know how best to coach and communicate with them. She is part of
three very different health & fitness sessions, requiring her to use her learnt skills to adapt her support
to her peers’ needs within these groups.
Student H has been given responsibility in planning circuit and gym sessions, as well as designing,
organising and promoting college-wide sports events. Working alongside student G, student H created
‘The Walk of Freedom’ challenge planning what students needed to do, designing the posters and
communicating the plan with tutors and students to get the whole college-community on board. This
included budgeting, costing and preparing the order for medals to celebrate students’ achievements.
She also leads the residential student house meeting every Friday, which enables further application of
her learnt skills, confidence and leadership. Student H is an active member of the Homefield
community, also leading sports and fitness lunchtime activities and working with peers to set
fundraising challenges.
Student H’s views
“Since I have started at Homefield all my lessons are great, the staff in college are all respectful and
they help me a lot when I don’t understand something in the lesson. Also, I have made friends from my
sessions that I am in and I have settled in really well and I like my timetable and I like all my sessions.”
“I am becoming more independent so I can walk from 44 (Homefield View) to Swan Street now so I am
very happy about that and I am taking driving lessons. I really like it at 44 - living with other people at
college has helped me to be very independent, I also like helping Robert.”
“I am awesome at being a sports helper. I passed my Sports Leaders Level 2 and am working on skills
at Level 3. Over the year I have been promoting students’ wellbeing, physical activity and to make
them feel healthier. I like helping others and getting fit, and I have been doing exercise of the week and
fun fitness exercises each week - it encourages others to keep active. My goal is to be a personal
trainer.”
Student H is working towards the following qualifications: Functional Skills in English - Level 2,
Functional Skills in Maths –Level 2, Skills for Working Life – Entry Level 3.

Student I, Pathway Three
About student I
Part of student I’s learning on his study programme at Homefield is to be responsible, accountable and
to manage behaviours of concern to allow him to make the most of his vocational and functional skills
to become an equal citizen and achieve his future goals of employment.
Whilst there is still learning to be able to consistently apply these skills, the maturity student I has
shown in discussing his mistakes, being honest and taking responsibility for his actions demonstrates
the development from where we started in 2019.
Student I is very caring to others and will help when he can. One such example is when a regular
elderly customer had not come into our Breward’s Coffee Shop enterprise for a while, student I wanted
to check on him to make sure he was okay.
Student I can now work independently when he sets his mind to it. He has a good sense of taste and
smell, which staff have supported his development of to become an asset when working at Breward’s
– creating new recipes and taste-tasting products to see what can be improved.
Student I is able to apply his learnt skills effectively in the work environment not only in food production
but also customer service and hospitality, being attentive to customers and communicating efficiently
with his peers. Being in a customer-focussed role enables the continual development of employability
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skills whilst also improving his ability to manage behaviours and self-regulate, something which will be
vital in his future career sectors.
Student I’s views
“I think I am kind, helpful and hard-working, but I’m also active and thrill-seeking. I would like to go into
the army but have back-up plans if this isn’t possible – careers in the police, mechanics or law. I really
like Motor Vehicle sessions.”
“I enjoy working at Breward’s especially the cooking aspect, I bring food home which Mel [foster mum]
loves and am going to invite her to come see me at work now that the café is open to visitors”
Student I is working towards the following qualifications: Functional Skills in English - Level 2,
Functional Skills in Maths – Level 1, Skills for Working Life – Entry Level 3, Arts Award – Bronze Level.
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Appendix 4: Qualification Outcomes
Chart 1: Arts Award
•

Enrolled: 26

•

Achieved: 23

•

Overall pass rate: 88%
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Chart 2: Award for IT Users (EL3)
2

•
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•

Achieved: 4

Pass

•

Overall pass rate: 67%
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Chart 3: Enstruct & T.E.C.K
•

Enrolled: 15

•

Achieved: 14 (including extensions)

•

Overall pass rate: 93%
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1
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Non-achievers
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Chart 4: Personal Progress (EL1)
•

Enrolled: 18

•

Achieved: 13

•

Overall pass rate: 72%

5
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2

Chart 5: Skills for Working Life (EL2)
•

Enrolled: 20

•

Achieved: 18

•

Overall pass rate: 90%
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Chart 6: Skills for Working Life (EL3)
•

Enrolled: 25

•

Achieved: 24 (including extensions)

•

Overall pass rate: 96%
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Chart 7: Functional Skills – English
(all levels)
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Chart 8: Functional Skills – Maths
(all levels)
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Appendix 5: Safeguarding & Behaviours of Concern
Table 1: Safeguarding Alerts and Referrals 2020/21 (compared with 2019/20)
Total

Of which externally referred

Month

2020/21

2019/20

Month

2020/21

2019/20

Sept

28

25

Sept

16

3

Oct

18

24

Oct

8

10

Nov

28

16

Nov

12

0

Dec

12

25

Dec

5

1

Jan

14

20

Jan

10

4

Feb

12

25

Feb

10

2

Mar

31

18

Mar

10

7

April

20

8

April

11

3

May

16

23

May

7

15

June

26

11

June

16

11

July

6

6

July

1

1

Aug

0

0

Aug

1

0

Total

211

202

Total

107

57

Additional commentary:
•

The increase in external referrals relates to the need to involve social workers in risk-assessments
for accessing on-site provision.

Narrative: Three-year Trends and Table 2: Breakdown of Reporting Categories
Table 2 below represents the changes in alerts over the past three years. Chart 1 shows the %
breakdown of safeguarding categories for the past year. Concerns raised may appear in more than
one category dependent upon the specifics of the case.
Physical alerts had previously been the most significant percentage of alerts raised but in this
academic year have dropped from 42% of all alerts to just 15%. This is partly because of using new
categories such as peer-on-peer abuse, which may previously been categorised as physical. It may
also reflect where physical abuse has been taking place during the pandemic. Domestic abuse has
risen from 1.5% in 2019/20 to 11% in 2020/21, reflecting the amount of time that was spent at home
rather than face-to-face at college.
There were no complaints by individual students of systematic bullying or peer-on-peer abuse. Staff
alerts to peer-on-peer abuse will often be made at the point of an initial comment being made by one
student about another and is already flagged with staff at that stage so will rarely escalate unless it is
online and taking place outside of the college.
Homefield College was open to students throughout the pandemic, but for many students there were
periods of time when their education was remote and online. Weekly welfare calls were made to
students when they did not attend college. Although by March 2021 alerts were down on the previous
year, the high level of external referrals that continued regardless of the mode of delivery
demonstrates that where there were concerns they were escalated quickly.
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Chart 1: Types of Abuse September 2020 – August 2021
Unclassified
2%

Self-neglect
4%

Domestic
12%

Sexual
3%

Prevent
0%

E-Safety
8%

FMG
0%

Psychological
14%

Financial
3%
Organisational
3%

Physical
16%

Mental Health
19%
Peer-on-peer
10%

Neglect
7%

Modern Slavery
0%

Table 2: Use of Restrictive Interventions & Behaviours of Concern (4-year trend)
Year

Restrictive interventions

Behaviours of Concern

2017/18

10

605

2018/19

4

687

2019/20

12

1032

2020/21

5

553
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Table 3: Behaviour Profile Jan 2021 – May 2021
35

33

30

27

25
20

17

15

14

13

10

8

5

10

7

7
2

0

3

10

22

Jan-21

10

7

6
1

7
2

2

12
99

7

6

4
1

Feb-21

7

6
3

1

0

Mar-21

9

Apr-21

Verbal

Physical

Sexual

Property damage

Self Injury

Agitation

Refusal / Disengagement

Dangerous / risk to life

3

2

2

May-21

Additional commentary:
•

There is no correlation between incidents recorded and LAC students.
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